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Abstract 
 
While dual degree programs (DDPs) between Australian and Indonesian universities are expected to facilitate knowledge transfer (KT) 
between the partnering universities, little is known about how and what KT process taking place within DDP partnerships. Using an inter-
organisational KT framework, this study investigated Indonesian universities’ rationales and outcomes of establishing DDPs and 
mechanisms facilitating knowledge transfer between Australian and Indonesian universities. Two Indonesian universities along with their 
common Australian partner university participated in this case study. Semi-structured interviews were conducted with 27 key university 
officers and pertinent university documents provided the main data. Both data sources were thematically analysed to identify emerging 
patterns. The findings suggest that Indonesian universities prioritised developing capacity to improve their international recognition more 
than the Australian partner. Consequently, the DDPs benefited the Indonesian universities through capacity development made possible by 
KT from the Australian DDP partners. KT processes occurred in DDP partnerships, particularly through curriculum collaboration, but they 
were more limited for the managerial area. Factors enabling the KT included both technology-aided and face-to-face communication, 
intention to acquire knowledge from the partners, capitalising on the unequal power relations to advance KT opportunities, and knowledge 
management system. The findings of this study suggest the importance of prioritising capacity development in DDP partnerships to enable 
KT, executing the KT stages to ensure institutionalisation of acquired knowledge into the university’s systems and policies, and 
maintaining financial sustainability of the DDPs to reach mutually beneficial outcomes between Australian and Indonesian universities.  
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1. Knowledge transfer via dual degree programs  
Spurred by higher education reforms in Indonesia and 
the impacts of globalisation, many Indonesian universities 
collaborate with international partners, such as Australian 
universities, to deliver transnational DDPs (Welch, 2011). 
These programs allow students to obtain degrees from both 
Australian and Indonesian universities for the single 
program undertaken, hence the name dual degree (Umboh 
et al., 2007). The students normally commence their studies 
at an Indonesian university, and then transfer to the 
Australian partner for the later years of the program. 
 One of the advocated benefits of DDPs is the potential 
for knowledge transfer (KT) between Australian and 
Indonesian universities (Vincent-Lancrin, 2007). By having 
DDP partnerships, Indonesian universities can “obtain a 
full and direct understanding of current educational 
missions, standards, ideas, curriculum management, and 
deliver of educational programs in foreign universities” 
(Huang, 2007, p. 428). Despite the rhetoric surrounding KT 
in DDPs, little is known about the reasons for engaging in 
DDPs, the outcomes of the programs, and the KT process 
through DDPs from the Indonesian perspective. This study 
aims to address the paucity in research on these issues.  
In the remainder of this article, Section 2 delineates the 
theoretical framework of the study. Section 3 outlines the 
methodology used for the current study. The findings and 
discussion are presented in Sections 4 and 5, respectively. 
2.  Inter-university KT theoretical framework 
A theoretical framework based on inter-organisational 
KT theory is used to guide this study (Easterby-Smith et al., 
2008; Chen & McQueen, 2010). Figure 1 depicts the 
theoretical framework of the current study. 
 
          
Figure 1. Inter-university KT framework 
 
KT Process 
• Structured 
• Unstructured 
 
Knowled-
ge type 
• Tacit 
• Explicit 
KT Mechanisms 
• Soft 
• Hard 
    Inter-
university 
dynamics 
• Power 
relations 
• Social 
ties 
Australian 
university 
Intention 
Knowledge 
management 
Indonesian 
university 
Intention 
Knowledge 
management 
 
 
 
 
 Sutrisno, A., & Pillay, H. (2013). Knowledge transfer through dual degree programs between Australian and Indonesian 
universities: A case study. In Proceeding of the Australian Awards Alumni Conference, Australia Awards, UGM University 
Club, Yogyakarta, Indonesia.   
The theoretical framework in Figure 1 has been derived 
from academic research literature in the business sector as 
well as emerging literature from the higher education 
context. As universities globally are increasingly governed 
in line with practices of the business sector (Mok, 2011), 
research findings and theoretical underpinnings of KT from 
corporate organisations can be informative for this study. 
As depicted by the top centre circle in Figure 1, KT can 
take place through structured and unstructured processes 
(Chen & McQueen, 2010). Structured KT process is 
planned and consists of four stages: initiation, imple-
mentation, ramp-up, and integration (Szulanski, 2000). In 
initiation stage, Indonesian and Australian universities 
commenced the DDP partnership and KT potentials are 
identified. In the implementation stage, partner universities 
work together to transfer knowledge through hard KT 
mechanism—the use of information-communication 
technology, and soft KT mechanism—the use of face-to-
face direct interaction as depicted in the bottom circle of 
Figure 1, leading to knowledge acquisition by the 
Indonesian university(Jasimuddin & Zhang, 2009). The 
right-hand circle in Figure 1 shows that the acquired 
knowledge can be explicit—codifiable and overt, and 
tacit—uncodifiable and covert (Nonaka & Von Krogh, 
2009). In the ramp-up stage, the Indonesian university 
contextualises and uses the acquired knowledge. Finally, in 
the integration stage, the acquired knowledge is 
institutionalised by codifying and disseminating it. Besides 
the structured KT process, the unstructured KT process, 
which does not include prior planning and occurs seren-
dipitously, can lead to acquiring knowledge from the Aus-
tralian partner. To prevent loss, the knowledge should be 
institutionalised—be used and integrated by the Indonesian 
university as part of its routine activities (Szulanski, 2000).  
To support inter-university KT processes, the 
relationship between partnering universities are based on 
strong inter-personal social ties and equal power 
relations—perceived equal capability to influence each 
other in mutual decision making (Easterby-Smith et al., 
2008). These are the inter-university dynamics depicted by 
the left-hand circle in Figure 1. Moreover, the boxes at the 
top of Figure 1 shows that within the partnering universities 
themselves, it is necessary to have intention to share and 
acquire knowledge (Ko et al., 2005) and a knowledge 
management system that enables dissemination, 
documentation, and retrieval of knowledge (Easterby-Smith 
& Lyles, 2011). These are intra-university antecedents 
supporting KT processes (Easterby-Smith et al, 2008).   
While not depicted in Figure 1, analysis of the 
rationales and outcomes of DDPs is an integral part of this 
study. As mentioned earlier, a precondition for KT to take 
place is the existence of intention to engage in KT between 
the partnering universities. By examining the rationales 
driving the Indonesian universities to establish DDPs, this 
study identifies the presence of such intention among the 
participating universities. Although KT processes take 
place in the DDPs, it is possible that the acquired 
knowledge does not result in changes to the Indonesian 
universities’ practices and policies, hence does not yield 
beneficial outcomes for the universities. Consequently, this 
study also investigates the outcomes of DDPs to ascertain 
how the KT benefits the Indonesian universities. 
To provide tangible examples of how KT occurs in the 
DDPs, this study employs two units of analysis: mana-
gement capacities and academic program development. For 
the managerial aspect, marketing of the DDPs are 
important for both Indonesian and Australian universities, 
and they need to collaborate in ensuring a steady flow of 
student intake. As Australian universities have had long 
experience in utilising marketing strategies to attract 
potential international students (Adams, 2007), Indonesian 
universities may benefit from acquiring the experience of 
their Australian counterparts and build their capacity to 
successfully market their own programs. In regards to the 
academic aspect, universities engaging in DDP partnerships 
normally collaborate to modify their curriculum so that 
students can transfer seamlessly from the Indonesian 
university to the Australian partner university. During this 
curriculum modification, there can be opportunities to 
engage in KT processes using the various KT mechanisms, 
leading to the acquisition of tacit and explicit knowledge. It 
would be ideal if the knowledge acquired from one DDP 
can be disseminated to other programs run by the 
Indonesian universities, thus enabling further analysis on 
the integration of knowledge and workings of knowledge 
management systems at the Indonesian universities. By 
investigating these two units of analysis, the constructs in 
the theoretical framework were implemented in the 
analysis. 
3. Methodology 
As this study examines KT processes through DDP 
partnerships, case study design was employed to generate 
thick description on potential causal relationships between 
rationales, processes, actors, and outcomes (Yin, 2014). 
3.1. Research sites 
This study involved two private Indonesian universities 
that had a common Australian public university partner for 
DDPs. To maintain anonymity, the universities are referred 
to as Indonesian University A (IU-A) and Indonesian 
University B (IU-B), and Australian University (AU). 
Table 1 summarises key characteristics of these 
universities. 
Table 1 
Characteristics of the Participating Universities 
Characteristics IU-A IU-B AU 
Age ± 40 years ± 20 years ± 20 years 
Type Private Private Government 
Student number ± 10,000 ± 25,000 ± 40,000 
International partner ± 30 (3 
DDPs) 
±60 (13 
DDPs) 
± 300  
 
As shown in Table 1, AU is the most internationally-
connected university. Whereas, IU-A is the oldest among 
the participating universities and the smallest in terms of 
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student population and international partnership. IU-A and 
IU-B have partnerships with AU for undergraduate 
Computer Studies DDPs. In 2011, during the data 
collection, IU-B’s DDPs, including the Computer Studies 
DDP, were in their fourth year of operations, whereas IU-
B’s oldest DDP was about a decade-old and the Computer 
Studies DDP in partnership with AU was in the first year of 
operations. Selecting two different private Indonesian 
universities can produce comparative findings into how 
different characteristics and experience influence KT 
through DDPs.  
3.2. Data collection and analysis 
Data sources for this case study were twofold. First, 
semi-structured interviews with 27 key university officers 
were conducted. They included university executives, 
faculty officers, and DDP lecturers. The interviews on 
average lasted for 60-40 minutes, which were digitally 
recorded and subsequently transcribed. Second, documents 
pertinent to DDPs were collected. These included 
Memoranda of Understanding for Partnership, Letters of 
Agreement for DDPs, and Strategic Plans. Translation of 
the data was necessary as some documents were not 
available in English and 13 of the interviews were 
conducted in Bahasa Indonesia. Back-translation procedure 
was used to ensure consistency of meaning in the 
translation. This procedure involved firstly translating the 
data into English and subsequently back-translating the 
data into Indonesian to establish the comparability of the 
ideas conveyed (Liamputtong, 2010). Certified professional 
translators undertook the translation procedures. 
The collected data was then thematically analysed 
(Braun & Clarke, 2006), aided by NVivo 9—a qualitative 
data analysis software. For the interview data analysis, the 
theoretical framework explained earlier was used to 
identify major themes. They are themes appearing more 
than 25 times in the entire dataset and noted by at least 55% 
of the participants. The documents were considered as 
secondary data sources to corroborate the findings from the 
interviews. They were analysed using the major themes 
firstly identified from the interview data. The analysis of 
the two data sources enabled triangulation of the findings 
(Creswell, 2007). 
4. Findings 
The findings are organised into two sections: (1) the 
rationales and outcomes of DDPs and; (2) KT processes.  
4.1. Conceptualisations of rationales and perceived 
outcomes 
There are three major themes identified in relation to 
rationales and outcomes of establishing DDPs: international 
profile, capacity development, and revenue generation. 
Each participating university had specific conceptualisa-
tions of the major themes, manifesting into distinct 
rationales and outcomes. Figure 2 summarises the key 
findings on the rationales and outcomes of DDPs.  
 
Themes Rationales  Outcomes 
Interna-
tional  
profile 
AU: International 
presence 
 AU: Continuous 
presence in Indonesia 
IU-A: International 
recognition/image 
 IU-A: Local image 
improvement 
IU-B: International 
accreditation 
 IU-B: Accreditation 
body membership 
Capacity 
develop-
ment 
AU: Low priority, 
related to revenue 
 
AU: No capacity 
development 
IU-A: Curriculum 
improvement 
 IU-A: Benchmarking 
practices 
IU-B: Accreditation 
preparation 
 IU-B: Benchmarking 
practices 
Revenue 
gene- 
ration 
AU: Market 
expansion 
 
AU: Less than 
expected revenue 
IU-A: DDPs’ 
sustainability 
 
IU-A: Indirect benefit 
from regular programs 
IU-B: Expansion, 
then sustainability 
 IU-B: Profitable DDPs 
     Figure 2. Major themes on rationales and outcomes 
Comparing the findings on the rationales and outcomes 
presented in Figure 2 shows that the Australian and 
Indonesian universities prioritised capacity development 
differently. Only 43% of AU participants discussed 
capacity development for its partners, exemplified in the 
following excerpt. 
It’s also in the back of our mind that we’re to basically 
provide some capacity development... If they [i.e. Indonesian 
partners] say, “We’ve got academics whom we want to 
upgrade to PhD.” We want to be very much on their radar. So 
then... should come down to who-pays-for-what. (AU Faculty 
Officer, Ex. 1) 
The above excerpt illustrates that   AU’s capacity 
development rationale was associated with its revenue 
generation needs, i.e. recruitment of Indonesian lecturers to 
its post-graduate programs. Revenue generation was crucial 
for the Australian university, discussed by 100% of AU 
participants. However, the number of students coming to 
AU from the Indonesian partners was lower than expected, 
only single digits annually. The minimal revenue resulted 
in the lack of enthusiasm among AU lecturers to further 
engage with the Indonesian partners.   
That’s the plan, to be able to work with them [i.e. Indonesian 
DDP partners]... in terms of curriculum development, but... 
They’re [i.e. AU lecturers] not actively ...supporting these 
sorts of [dual degree] programs because... We’re seeing a 
small number [of students] come through anyway. (AU 
Faculty Officer, Ex. 2) 
The preceding excerpt portrayed the importance of student 
recruitment in DDP partnerships. Although there was a 
drive to assist the Indonesian universities in curriculum 
development, the disappointing student number caused 
declining support for the DDPs. It is therefore plausible to 
deduce that if the DDPs had been more profitable, more 
joint activities enabling KT could have resulted. 
In contrast, as shown in Figure 2, IU-A and IU-B 
prioritised capacity development in establishing DDPs, 
albeit differences in the particular form of capacity 
development sought by the two universities.  
 
 Sutrisno, A., & Pillay, H. (2013). Knowledge transfer through dual degree programs between Australian and Indonesian 
universities: A case study. In Proceeding of the Australian Awards Alumni Conference, Australia Awards, UGM University 
Club, Yogyakarta, Indonesia.   
We hope there will be transfer of knowledge ... so that IU-A 
can also develop and learn... That’s why what is important is 
how our curriculum here matches with the curriculum of the 
DDP partner. (IU-A Lecturer, Ex. 3) 
We want to also learn from them [i.e. DDP partners], looking 
at what [international] accreditation that they have, and ... take 
some good qualities that they have... (IU-B Lecturer, Ex. 4) 
The above excerpts from the data exemplify responses from 
65% of the total Indonesian participants regarding their 
expectation that DDPs could be used to facilitate KT and 
develop the Indonesian universities’ capacity. The excerpts 
also demonstrate that the capacity development rationale 
was associated with improving the Indonesian universities’ 
international profile, as shown by the emphasis on 
matching IU-A’s curriculum with the international 
partner’s in Excerpt 3 and obtaining international 
accreditations for IU-B in Excerpt 4. International profiling 
was the main rationale for the Indonesian universities, 
mentioned by 75% of the participants. 
Due to their focus on capacity development, the 
Indonesian universities both reported that DDPs enabled 
them to benchmark their practices against their partners’ as 
can be seen from IU-B’s case below. 
For assessment... by having [DDP] partners, eventually we 
have to copy their best practices. For instance... when the 
lecturer wants to give feedback, there is a certain form for that. 
This practice is not common yet in Indonesia but we 
eventually learn... to keep up with the standards of our 
partners... we need to apply the best practices... (IU-B Faculty 
Officer, Ex. 5) 
As Excerpt 5 shows, IU-B was exposed to the best 
practices in assignment administration applied by its DDP 
partners. IU-B applied those practices and developed its 
capacity. Therefore, despite the different intention to 
engage in KT between AU and its Indonesian counterparts, 
KT from DDP partnerships did influence and develop the 
Indonesian universities’ capacity. How KT processes took 
place in the DDP partnerships are discussed in the 
following section. 
4.2. Knowledge transfer processes 
To provide a systematic reporting for the findings on the 
KT processes, this section is primarily organised based on 
the stages in the structured KT process. The analysis of the 
key constructs in the theoretical framework and the units of 
analysis introduced earlier are embedded within those 
stages. Figure 3 summarises the key findings on KT. 
Initiation Stage  
For the initiation stage, as depicted in Figure 3, the 
main findings show the power relations between the 
partners and identification of potential areas for KT. 
Activities categorised under the initiation stage were 
discussed by 78% of the total participants. AU initially 
approached both IU-A and IU-B to offer DDP partnerships. 
One IU-B Faculty Officer noted, “The first person from AU 
who came here was from the International Collaboration 
Section... We considered... to partner with AU in Computer 
Studies (Ex. 6).” As the initiative to establish DDPs came 
from the Australian partner, the Indonesian universities 
could be considered as dependent on AU’s interests—an 
unequal power relation. In the case of IU-B, the inequality 
was accepted to support KT initiatives. 
Because we always look for a partner that is better than us... 
our influence is normally not very strong... Sometimes we 
think about our students that we send to them. We’re like their 
marketing agent...  It’s a win-win. We give them students, but 
they give us quality. (IU-B University Executive, Ex. 7)  
In building DDP partnership with high-quality international 
universities, accepting the unequal power relations and 
acting as a ‘marketing agent’ for the partners were IU-B’s 
strategies to acquire knowledge and improve its quality. 
 
Structured KT 
Process 
Initiation stage 
Potential KT areas 
Power relations 
 
Implementation stage 
Hard & soft KT 
mechanisms 
Tacit & explicit knowledge 
Lack of acquisition for 
managerial knowledge 
 
 
 
 
 
 
 
Figure 3. KT processes through DDPs 
The initiation stage culminated in the signing of 
agreements to establish the DDPs. The Letter of Agreement 
between IU-A and AU stated:  
The parties... encourage the sharing of relevant curriculum 
material and the sharing of information and teaching 
methodology...  collaborate in the production of material 
advertising the DDP (Ex. 8).  
Excerpt 8 above shows that potential areas for KT agreed 
by the universities pertained to the academic and 
managerial units of analysis. 
Implementation Stage 
Based on Figure 3, findings in the implementation stage 
highlight the use of the two KT mechanisms, acquisition of 
tacit and explicit knowledge, and lack of knowledge 
acquisition on managerial knowledge. The majority of 
participants (81%) discussed how their universities 
implemented KT. For the academic development unit of 
analysis, there were differences on how the two Indonesian 
universities engaged in KT with AU. IU-A and AU worked 
together to map the curriculum for the DDP.  
We created our own curriculum and sent it to AU, and AU 
would assess our curriculum mapping... We always look at 
AU’s curriculum content, because AU keeps on changing ... 
The tools and the programming change, so we always... keep 
updating our curriculum. (IU-A Lecturer, Ex. 9) 
As seen from the preceding excerpt, IU-A already had its 
own curriculum for the Computer Studies program, but 
when establishing the DDP with AU, it consulted AU about 
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the content of the curriculum and kept itself updated with 
the changes done at AU. In doing so, there were 
opportunities for AU to share its knowledge. 
IU-A... were very happy if we  were willing to shift them [i.e. 
subjects] around and identify what groups of subjects that we 
thought related to our subjects... we actually did provide them 
with our unit outlines... (AU Lecturer, Ex. 10) 
The preceding excerpt shows that IU-A was keen to discuss 
the curriculum mapping process with AU, and AU shared 
its unit outlines to IU-A. Through this sharing of unit 
outlines, the knowledge transferred from AU to IU-A was 
more explicit—the curriculum content which was codified 
in the unit outline documents. Hard KT mechanism was 
mainly used for this process. “...when we have a change in 
curriculum, we did quite intense conversation via e-mail 
(IU-A Lecturer, Ex. 11).” As curriculum mapping involved 
explicit knowledge on curriculum content, it suited the use 
of e-mail, providing written, codifiable communication.  
Given its longer experience in running DDPs, IU-B did 
not focus on curriculum mapping with AU for acquiring 
knowledge. It had acquired knowledge from previous DDP 
partners. IU-B participants at the faculty and executive 
levels reported an exemplary implementation stage with a 
British university partner. 
...the quality assurance and also the academic board flew 
into Indonesia. They reviewed our processes and provide 
suggestion... So we had at one time, I think, seven or eight 
staff of our UK partner coming here, looking at various 
stuff... (IU-B Faculty Officer, Ex. 12) 
Excerpt 12 above shows that IU-B and its British partner 
collaborated in assessing the academic processes at IU-B 
and the soft KT mechanism, i.e. direct interaction between 
staff members from the two universities, was used. The 
result of this implementation stage was acquisition of not 
only the curriculum content but also comprehension of how 
to develop the curriculum and assessment, “We got 
everything... curriculum, assessment, and... how to build 
the syllabi based on their experience... (IU-B University 
Executive, Ex. 13).” Hence, the acquired knowledge was 
also more tacit, involving intricate skills of curriculum 
design, which could be difficult to codify.  
In regards to the managerial unit of analysis, the 
knowledge acquisition did not materialise. An illustrative 
example is provided from the joint marketing material 
development conducted by AU and IU-A.  
IU-A sent us their marketing material. Then I proposed 
another way of presenting [i.e. designing] it. We discussed 
about it. I got some write-up from them about IU-A, and put 
my write-up about the program’s description. Then I sent it to 
them for proofreading, came back to me, then we sent it for 
printing. So it’s a joint effort... (AU Faculty Officer, Ex. 14) 
As claimed by AU Faculty Officer above, although IU-A 
already prepared its own brochures, AU afforded extra 
assistance to improve the brochure’s content and design. 
However, the collaboration was only acknowledged by 
20% of IU-A participants, who were the DDP coordinators. 
The majority of IU-A participants did not report marketing 
cooperation with AU. “For the recruitment of students, IU-
A still works on its own, so there has not been much 
synergy [with AU]... (IU-A Faculty Officer, Ex. 15).” 
There was lack of communication within IU-A and 
between IU-A and AU concerning marketing collaboration, 
which resulted in lack of institutional-level acquisition of 
marketing knowledge for IU-A. 
Knowledge acquisition in unstructured KT process 
One example of knowledge acquisition in unstructured 
KT process that had institution-wide impact is IU-A’s 
acquiring knowledge from AU regarding the founding of 
Faculty of Creative Industries. 
IU-A has just opened a new faculty—Faculty of Creative 
Industries and has learned a lot from AU... While visiting AU, 
our team learned quite a lot about the curriculum, what the 
faculty does, the facilities for creative industries... The 
purpose of the visit was actually related to the Computer 
Studies DDP, but they eventually talked about other things 
too. (IU-A University Executive, Ex. 16) 
While visiting AU was intended to discuss the Computer 
Studies DDP, IU-A’s staff members were able to acquire 
knowledge about AU’s FCI in regards to its curriculum, 
operations, and facilities. This unstructured KT process was 
based on soft KT mechanism—face-to-face interaction 
between IU-A and AU officers. A key phrase to understand 
this unstructured KT process was ‘eventually talked about 
other things too.’ Unplanned informal discussion and 
observation of the university’s programs and facilities 
enabled IU-A to acquired the knowledge. This knowledge 
could be seen as tacit as it was uncodified and derived from 
IU-A staff members’ personal interpretation. 
Ramp-up stage 
In the ramp-up stage, both IU-A and IU-B selectively 
utilised and contextualised the acquired knowledge as 
shown in Figure 3. Approximately 80% of the Indonesian 
participants discussed how the acquired knowledge was 
utilised. To illustrate the ramp-up stage, the case of IU-A 
was informative as it involved knowledge acquired from 
both the structured and unstructured processes. The 
following excerpt illustrates utilisation of the curriculum 
knowledge acquired through the structured process.  
We can adapt things that we thought appropriate... AU applies 
different programming language... So we only take how they 
taught about the logic, or how they taught about the basics. 
But in the implementation, we have to adapt with the 
programming language that we use. (IU-A Lecturer, Ex. 17) 
By being exposed to AU’s curriculum, IU-A selectively 
adjusted the underlying principles of how programming 
language was taught at AU and utilised them in teaching 
IU-A’s preferred programming language. The utilised 
knowledge was more tacit as it was deduced from AU’s 
programming language teaching, rather than directly using 
the given programming language curriculum.  
Similarly, the acquired knowledge from the 
unstructured process regarding the founding of Faculty of 
Creative Industries, as would be expected, underwent local 
adjustment. 
We did begin with researching for opportunities, what is 
needed in our city. So we tried to see how creative industries 
have developed in our city... (IU-A Lecturer, Ex. 18) 
After learning about AU’s Faculty of Creative Industries, 
IU-A investigated the creative industries needs in the city 
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where it is located so the programs offered was suitable for 
the local context, rather than the Australian context.  
Integration stage 
Findings in the integration stage show differences in 
how IU-A and IU-B disseminated and managed the 
acquired knowledge. Regarding the curriculum knowledge, 
IU-A’s integration stage was limited to the school level.  
We [i.e. Faculty Engineering staff], except for a few 
lecturers in the Computer Studies School, never know the 
good practices from AU. And I think we never have an 
open sharing... of the positive values we can adopt... (IU-
A Faculty Officer, Ex. 19) 
At IU-A, other schools within the same Faculty of 
Engineering that housed the Computer Studies School were 
not able to access the acquired knowledge. IU-A lacked a 
university-wide knowledge management system that 
regulated the codification and dissemination of knowledge. 
In regards to the knowledge acquired from the unstructured 
process, with the establishment of Faculty of Creative 
Industries at IU-A, arguably the institutionalisation took 
place within that newly established faculty. 
In contrast, IU-B was able to progressively develop its 
capacity within one DDP and extend it to another.  
With one of our partners in the UK for Design... we 
implemented a lot what we learned... in terms of the quality 
assurance processes, to our other programs, namely the 
Business Program... that also affected the way we designed the 
curriculum, the syllabi, how we assessed students... We did 
modify certain parts [of the curriculum]... making sure that 
course objectives are set... Making sure that... in the syllabi, 
students would know how exactly they were assessed. (IU-B 
Faculty Officer, Ex. 20) 
IU-B utilised quality assurance knowledge acquired from 
the DDP partnership in Design Studies with its earlier 
British partner. Then it disseminated and applied the 
knowledge to the Business Program, resulting in changes in 
the curriculum design, syllabi, and student assessment. 
Within IU-B, there were units that could assist the 
dissemination of knowledge from one unit to another. For 
example, the Quality Management Unit, while was mainly 
responsible for quality assurance audits, also identified best 
practices from each unit in the university, “... during the 
audit each unit will show best practices that they have... 
and [the Quality Management Unit] distribute them during 
the [university] management review meeting... (IU-B 
University Executive, Ex. 21).” These good practices were 
essentially useful knowledge, which were documented by 
the Unit and then disseminated throughout the university 
through a meeting attended by key officers from each unit 
in IU-B. Therefore, the Unit enabled institutionalisation of 
knowledge through documentation and dissemination. 
Given this ability to disseminate knowledge from one DDP 
to the other, the Computer Studies DDP might have applied 
the good practices derived from the earlier partnership and 
understandably did not require more KT from AU. 
In conclusion, implementing all stages of the structured 
KT process ensured that the acquired knowledge from the 
DDP partnerships facilitate university-wide benefit. The 
KT processes were enabled by the use of both soft and hard 
KT mechanisms, intention to acquire knowledge, taking 
advantage of unequal power relations to advance KT 
opportunities, and knowledge management system. 
5. Discussion and implications 
Based on the findings presented in the paper, there are 
three points of discussion which have implications for 
universities in Indonesia, in particular, and in general for 
other ASEAN universities. First, the differences in 
prioritising capacity development between the Indonesian 
and Australian universities did not prevent the Indonesian 
universities from acquiring knowledge from their 
Australian partner.  This could be associated with the 
Indonesian universities’ resolve to make use of all available 
opportunities to engage in KT, rather than the Australian 
partner’s prime intentions to share knowledge. This finding 
contrasts that of Canto and Hannah (2001) in which the 
Brazilian university did not experience capacity 
development as a result of partnering with the British 
university because the partnership was skewed to student 
recruitment by the British university.   
Second, the structured KT process stages culminating in 
the institutionalisation of the knowledge acquired from the 
DDP partnerships defines the success of the KT processes 
at the institutional level. Therefore, while knowledge can 
be acquired serendipitously through the unstructured KT 
process, careful planning is crucial in enabling the 
university to disseminate useful knowledge and utilise it 
beyond the unit that acquires the knowledge. This could be 
better facilitated when the university has units that 
undertake the knowledge management function. The 
finding concurs with research in the business sector that 
organisations need coordination to facilitate integration of 
acquired knowledge (Van den Bosch et al, 1999). 
 Finally, financial sustainability of the DDPs is crucial to 
maintain the partnerships between Indonesian and 
Australian universities and thus facilitate the KT processes. 
As the Australian partner university’s interest to engage in 
KT declined due to lower-than-expected revenue, 
Indonesian and other ASEAN universities engaging in 
DDP partnerships have to pay equal attention between the 
financial requirements and capacity development aspects of 
the DDP partnerships. In line with findings from other 
university contexts, without financial viability, 
transnational higher education partnerships terminate 
quickly and so does the KT potentials within them 
(Heffernan & Poole, 2005; Mercer & Zhegin, 2011). 
To summarise, this study has demonstrated how KT 
occurred in DDP partnerships between Indonesian and 
Australian universities. Despite differences in under-
standing the rationales for establishing DDPs, the programs 
still benefited the Indonesian universities through capacity 
development made possible by acquiring, utilising, and 
institutionalising the knowledge from the DDP partners. 
The findings suggest the need to explicitly prioritise KT 
when establishing DDPs, monitor all the KT stages leading 
to institutionalisation of acquired knowledge, and maintain 
financial viability of the DDPs. 
 
 Sutrisno, A., & Pillay, H. (2013). Knowledge transfer through dual degree programs between Australian and Indonesian 
universities: A case study. In Proceeding of the Australian Awards Alumni Conference, Australia Awards, UGM University 
Club, Yogyakarta, Indonesia.   
References  
Adams, T. (2007). The development of international 
education in Australia: A framework for the future. Journal 
of Studies in International Education, 11(3-4), 410-420. 
Bosch, F. A. J. V. d., Volberda, H. W., & Boer, M. d. 
(1999). Coevolution of Firm Absorptive Capacity and 
Knowledge Environment: Organizational Forms and 
Combinative Capabilities. Organization Science, 10(5), 
551-568.  
Braun, V., & Clarke, V. (2006). Using thematic analysis 
in psychology. Qualitative Research in Psychology, 3(2), 
77-101.  
Canto, I., & Hannah, J. (2001). A partnership of equals? 
Academic collaboration between the United Kingdom and 
Brazil. Journal of Studies in International Education, 5(1), 
26-41. 
Chen, J., & McQueen, R. J. (2010). Knowledge transfer 
processes for different experience levels of knowledge 
recipients at an offshore technical support center. 
Information Technology & People, 23(1), 54-79.  
Creswell, J. W. (2007). Qualitative inquiry and research 
design: Choosing among five approaches. Thousand Oaks: 
Sage. 
Easterby-Smith, M., & Lyles, M. (2011). The evolving 
field of organizational learning and knowledge 
management. In M. Easterby-Smith & M. Lyles (Eds.), 
Handbook of organizational learning and knowledge 
management (2nd ed., pp. 1-20). Hoboken: Wiley. 
Easterby-Smith, M., Lyles, M. A., & Tsang, E. W. K. 
(2008). Inter-organizational knowledge transfer: Current 
themes and future prospects. Journal of Management 
Studies, 45(4), 677-690.  
Heffernan, T., & Poole, D. (2005). In search of “the 
vibe”: Creating effective international education 
partnerships. Higher Education, 50(2), 223-245.  
Huang, F. (2007). Internationalization of higher 
education in the developing and emerging countries: A 
focus on transnational higher education in Asia. Journal of 
Studies in International Education, 11(3-4), 421-432.  
 
 
 
 
Jasimuddin, S., & Zhang, Z. (2009). The symbiosis 
mechanism for effective knowledge transfer. The Journal of 
the Operational Research Society, 60(5), 706.  
Ko, D.-G., Kirsch, L. J., & King, W. R. (2005). 
Antecedents of knowledge transfer from consultants to 
clients in enterprise system implementations. MIS 
Quarterly, 29(1), 59-85. 
Liamputtong, P. (2010). Performing qualitative cross-
cultural research. Cambridge: Cambridge University Press. 
Mercer, J., & Zhegin, A. (2011). Developing a 
postgraduate dual-award in educational leadership: A 
Russian pelican meets an English rose. International 
Journal of Educational Development, 31(2), 109-117.  
Mok, K. H. (2011). When neoliberalism colonizes 
higher education in Asia: Bringing the "public" back to the 
contemporary university. In D. Rhoten & C. Calhoun 
(Eds.), Knowledge matters: The public mission of the 
research university (pp. 195-230). New York: Columbia 
University Press. 
Nonaka, I., & Von Krogh, G. (2009). Tacit knowledge 
and knowledge conversion: Controversy and advancement 
in organizational knowledge creation theory. Organization 
Science, 20(3), 635-652.  
Szulanski, G. (2000). The process of knowledge 
transfer: A diachronic analysis of stickiness. Organizational 
Behavior and Human Decision Processes, 82(1), 9-27.  
Umboh, I. P., Kurniawan, L., Pascoe, F., & Wulansari, 
L. (2007). Get to know Australian universities. Jakarta: 
Australian Education International-Australian Embassy. 
Vincent-Lancrin, S. (2007). Developing capacity 
through cross-border tertiary education. In S. Vincent-
Lancrin (Ed.), Cross-border tertiary education: A way 
towards capacity development (pp. 47-108). Paris: OECD 
and the World Bank. 
Welch, A. (2011). Higher education in Southeast Asia: 
Blurring borders, changing balance. London: Routledge. 
Yin, R. K. (2014). Case study research: Design and 
methods (5 ed.). Thousand Oaks: Sage. 
 
 
 
 
 
